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“… what AVID shows is that high minority achieve-
ment can be more ordinary when schools not only
insist on academic rigor but also offer personal support.
AVID offers a blueprint for this scaffolding.”

—Richard Rothstein, New York Times
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Overview

This Strategies for Success guide was revised from separate guides for middle level and high school to one
guide for grades 6–12. The intention, as with the Colleges and Careers guide, is to encourage an articu-
lated AVID program. While certain strategies and skills are common to AVID at every grade level, the

importance of differentiating activities and skill development from grade level to grade level cannot be overstated.

This guide is designed to cover the essential components common to every AVID classroom and program.
Each unit focuses on one particular strategy or activity. Each unit begins with a general overview which includes
ideas for grade level differentiation when appropriate. Activity sheets are also included within each unit.

The lessons and activities in this guide are intended to provide a foundation or framework for your AVID class-
rooms. Each unit contains the materials you will need to get started, but you will most certainly supplement these
materials with other resources as well as ideas you gain from networking with other AVID teachers. It’s the AVID
way!

How To Use This Guide

The key to the successful implementation of these strategies is to collaborate with AVID teachers at your site
and within your district to design an articulated plan for the introduction, development, and mastery of the
skills promoted in this guide. Because tutorials take two days a week in AVID, only about 60 percent of

class time remains for the curriculum which includes pieces from the Writing, Colleges and Careers, and
Strategies for Success guides. Careful planning with your fellow AVID teachers will ensure that the strategies and
skills you endeavor to teach your students are introduced and then developed, as opposed to repeated, as students
continue in the program from year to year. 

This guide contains many skills that must be addressed in AVID classrooms. All are key to the pursuit of a col-
lege education and success in the college environment. Your team of elective teachers must decide which skills are
the highest priorities for your AVID students, in which order they will be introduced, and to what degree they will
be emphasized.

Acknowledgements

The writers of this guide would like to thank our colleagues at AVID Los Angeles County and the many
AVID teachers we work with in Los Angeles County, all of whom have inspired the thinking in this guide.
In particular, we thank Chad Soleo, AVID Coordinator at Locke High School, for his contributions to the

units on Public Speaking and Portfolios.

INTRODUCTION
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Resources

We have attempted in the Resources section of this guide to provide books and web sites that may be
useful as your team works to further develop the skills and strategies introduced in this guide. The
information provided is current at the writing of this guide. 
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Overview

Students are selected into the AVID program after completing an application and an interview process. The
selection process ensures that you, the AVID teacher, will be starting with a group of willing students who
have a goal of going to college. The AVID contract is the next step for students to show they are committed

to participating in AVID for at least a year and agree to take personal responsibility for their academic success.

In this section there are several examples of AVID contracts. Contracts may be adjusted to suit particular
grade levels. The examples included here illustrate both general contracts and more specific agreements. 

Also included in this section are sample probationary contracts. When students receive any grade lower than a
“C,” they should be placed on a probationary contract that clearly stipulates what the student will do to improve
his/her grade. These steps need to be measurable and specific. The probationary contract must also be signed by
the parent and could be part of a parent/student/teacher/counselor conference process.

UNIT ONE:
AVID STUDENT AGREEMENT
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Sample Middle Level Student AVID Agreement

ADVANCEMENT VIA INDIVIDUAL
DETERMINATION

Name of Student __________________________________________________ Enrollment date _____________

AVID is an elective college preparatory program that prepares students to attend a four-year college upon
high school graduation.

Student Goals:

1. Academic success in college preparatory courses.

2. Successful completion of college eligibility requirements.

3. Enrollment in college prep-courses throughout high school to ensure enrollment in a four-year college or uni-
versity after high school.

Student Responsibilities:

1. Maintain at least a 2.0 in achievement and satisfactory citizenship and attendance in all classes. 

2. Maintain enrollment in college preparatory classes.

3. Maintain an AVID three-ring binder with a calendar/agenda, Cornell notes, assignments in all classes, and tuto-
rial sheets.

4. Take Cornell notes and/or learning logs in all academic classes.

5. Complete all homework assignments and commit to at least two hours of homework every night.

6. Participate in AVID tutorials at least twice a week.

7. Participate in AVID field trips and activities.

Student Agreement:

I agree to accept enrollment into the AVID elective class, which will offer me academic support. I want to suc-
ceed, and I understand that I must take individual responsibility for my own success. I agree to remain in the AVID
elective class for at least one school year. I will be allowed to remain in AVID only if I meet the student responsi-
bilities listed above. 

Student Signature ____________________________________________________________________________

We agree to support the efforts of the student in meeting these goals.

________________________________________ ______________________________________________
Parent’s/Guardian’s Signature AVID Coordinator’s/Teacher’s Signature

________________________________________ ______________________________________________
AVID Counselor’s Signature AVID Administrator’s Signature
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Sample High School Student AVID Agreement

ADVANCEMENT VIA INDIVIDUAL
DETERMINATION

Name of Student __________________________________________________ Enrollment date _____________

As an AVID student who wishes to be competitively eligible for four-year college enrollment upon graduation,
I agree to the following:

Student Goals:

1. Academic success in college preparatory curses.

2. Successful completion of college eligibility requirements.

3. Enrollment in four-year college or university after high school graduation.

Student Responsibilities:

1. I will take responsibility for my own learning and maintain satisfactory citizenship and attendance in all my
classes.

2. I will maintain a minimum 2.0 overall GPA or will be placed on a probationary contract.

3. I will maintain enrollment in all college-prep courses, including honors and Advanced Placement. 

4. I will attend summer school as needed to take additional coursework and/or raise grades to maintain my col-
lege eligibility.

5. I will be an active learner, be prepared for all classes with all assigned work completed, take Cornell notes, and
be an active participant in all activities.

6. I will come prepared for tutorial sessions by bringing higher level questions, my AVID binder with Cornell
notes, and my textbooks. I will also ask questions to help my peers, and participate with my classmates and
tutors to find the answers to my questions. 

7. I will pursue participation in extracurricular activities and community service.

8. I will prepare for and take college entrance exams such as the PSAT, PLAN, SAT, and ACT. 

Student Signature ____________________________________________________________________________

We agree to support the efforts of the student in meeting these goals.

________________________________________ ______________________________________________
Parent’s/Guardian’s Signature AVID Coordinator’s/Teacher’s Signature

________________________________________ ______________________________________________
AVID Counselor’s Signature AVID Administrator’s Signature
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Sample Probationary Contract

ADVANCEMENT VIA INDIVIDUAL
DETERMINATION

I _______________________________________, acknowledge that I have not fulfilled the

AVID Agreement I originally signed. Therefore, I accept this probationary status for a period of

__________________weeks. My progress will be re-evaluated on _______________________.

In order to remain in the AVID program and reach my college goal, I agree to the following action

steps:

1. I will complete all homework for my ____________________________class(es) on time.

2. I will attend mandatory after school tutoring _____________________days per week.

3. I will bring tutorial questions regarding this subject twice per week.

4. I will have a progress report completed weekly for the class(es) in which I have a grade lower

than a “C.”

If at the time of my re-evaluation I have not fulfilled this agreement, I will exit the AVID pro-

gram with the understanding that I may re-enter after at least one semester and a positive report

from my teachers. I also understand that if I leave the AVID program, I may not be able to change

the other classes in which I am currently enrolled.

Student’s Signature ______________________________________________________________

Parent’s/Guardian’s Signature______________________________________________________

AVID Teacher’s Signature ________________________________________________________

Content Area Teacher’s Signature __________________________________________________



Sample Probationary Contract

ADVANCEMENT VIA INDIVIDUAL
DETERMINATION

Class: ___________________________________________ Teacher: _________________________________

Grade: ____________ Citizenship: _____________

Specific reasons that I EARNED this grade are:

A. ________________________________________________________________________________________

__________________________________________________________________________________________

B. ________________________________________________________________________________________

__________________________________________________________________________________________

C. ________________________________________________________________________________________

__________________________________________________________________________________________

My plan for improving my grade (must be specific and measurable):

A. ________________________________________________________________________________________

__________________________________________________________________________________________

B. ________________________________________________________________________________________

__________________________________________________________________________________________

C. ________________________________________________________________________________________

__________________________________________________________________________________________

Student’s Signature: ____________________________________________________ Date: _________________

Parent’s/Guardian’s Signature: ____________________________________________ Date: _________________

AVID Teacher’s Signature: _______________________________________________ Date: _________________

Content Teacher’s Signature: _____________________________________________ Date: _________________

Unit 1: AVID Student Agreement 5
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Sample Probation Contract

ADVANCEMENT VIA INDIVIDUAL
DETERMINATION

Student’s Name _________________________________________________ Date ________________________

Probation Period Starts _____________ Ends ______________

Dear AVID Student,

In order to remain in the AVID program, you must maintain satisfactory attendance and grades, make satisfactory
academic progress, and behave in a responsible and cooperative manner. You are being placed on probation for the
following reasons:

1. ________________________________________________________________________________________

2. ________________________________________________________________________________________

3. ________________________________________________________________________________________

By the end of this probation period, you must:

1. ________________________________________________________________________________________

2. ________________________________________________________________________________________

3. ________________________________________________________________________________________

If you do not fulfill the requirements of this probation contract by the end of the probation period, you may be
removed from the AVID program.

________________________________________ ______________________________________________
Student’s Signature Parent’s Signature

________________________________________ ______________________________________________
AVID Teacher’s Signature Counselor’s Signature
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Introduction

The AVID binder is a requirement for every AVID student. It becomes one of the tools for student academic
success. AVID students learn the importance of keeping a neat, complete, and organized binder. The AVID
binder is one of the first ways that teachers will be able to identify AVID students. The AVID binder should

be good quality, two-inch to three-inch binder. The reason students need to carry a larger binder is so that they
always have their notes and assignments with them to make good use of any free time during school. Students will
also need to bring their notes to tutorials twice a week. In some cases, teachers want students to have a binder with
four to five dividers just for their class. Subsequently, many students end up with several binders. If students have
rotating block schedules and/or even/odd periods days, they may want to have one binder for even days and
another for odd days. It is important that your school faculty understands the AVID binder requirement and what a
large component of the AVID program it is. In many AVID classes, the binder may be up to 50 percent of the AVID
grade. On-going communication will be necessary with teachers to problem-solve how AVID students will be able
to meet the binder requirement. 

The following section will contain several examples of binder check forms and an outline of how to introduce
the AVID binder. Tutors typically grade the binders. A challenge AVID elective teachers must think through is how
to check the binders weekly if you don’t have tutors in place. This may often be the case at the beginning of the
school year. If you do have tutors, how will they be involved in checking the binders? For this process to be effec-
tive, AVID teachers must have clear communication with the students and the tutors about how the binders will be
checked and what will be checked every week. As part of this process, establish procedures for how a student may
conference with you, the teacher, if he/she doesn’t agree with the grade the tutor assigned. 

Listed below are some suggestions for differentiating the expectations for AVID binders at the different grade
levels. While the basic requirements are the same, the number of pages of notes required may vary. Other varia-
tions may include how school agendas are completed and/or the frequency of how often the binder is graded. 

There is also an example of an “Assignment Log” (see Activity 2.6). This form was created before the use of
school planners/agendas was popular. Students were expected to have an Assignment Log for each class. With the
common use of school planners/agendas, you may want to make the Assignment Log optional.

Parents must be made aware of the AVID binder requirements and what a large percentage of the students’
grades in AVID is dependent on the consistent upkeep of the binder. This may be done in writing or you may use
an activity to review the AVID binder at the first AVID parent night. An effective way to do this is to have students
and parents attend together and as you explain the binder check process to parents, they can view their students’
binders. This allows the AVID teacher to explain to parents how they can help their students become more organ-
ized and what things to check for specifically. 

If time allows, send home a letter listing exactly what school supplies students will need, where parents can
buy them, and (if possible) approximate costs. Supplies should be provided for students when they cannot obtain

UNIT TWO:
AVID BINDER
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them themselves. AVID students will be expected to spend some time every week as part of their homework
preparing for their weekly binder check.

General Binder Requirements
6th/7th Grade

• Two-three pages of notes per week for each academic classes (weekly total: 8–12 pages).

• Agenda/calendar completed each day with daily assignments recorded for all classes (parent signature may be
required).

• Handouts and returned work/tests are in appropriate sections.

• Minimum supplies include pencils, pens, and extra paper.

• Binder checked weekly.

8th Grade

• One page of notes or a learning log per day for each academic class (weekly total: 20 pages).

• Agenda/calendar completed each day with daily assignments recorded for all classes, plus extracurricular
activities (different colors of highlighters may be used to differentiate between assignments and tests).

• Handouts and returned work/tests are in appropriate sections.

• Minimum supplies include pencils, pens, highlighters, colored pencils, ruler, and extra paper.

• Binder checked weekly.

9th/10th Grade

• One page of notes or a learning log per day for each academic class (weekly total: 20 pages).

• Agenda/calendar completed each day with daily assignments recorded for all classes plus extracurricular activ-
ities, chores and/or other home responsibilities (effective use of different colors of highlighters required).

• Weekly and/or monthly goals may be included in agenda.

• Handouts and returned work/tests are in appropriate sections.

• Minimum supplies include pencils, pens, highlighters, colored pencils, ruler, calculator, and extra paper.

• Binder checked weekly.

11th /12th Grade

• Two pages of notes and/or learning logs per academic class every day (weekly total: 40 pages).

• Agenda/calendar completed for every class plus extracurricular activities, chores and/or home responsibilities,
part-time job, community service, AP study group times, etc. (effective use of different colors of highlighters
required).

• All college tests and application deadlines must be recorded in agenda.

• Handouts and returned work/tests are in appropriate sections. 

• Minimum supplies include pencils, pens, highlighters, colored pencils, ruler, calculator, dictionary/thesaurus,
and extra paper.

• Binder checked every two weeks for 11th graders and monthly or randomly for 12th graders.

• 11th and 12th graders may be paired up with freshmen and serve as binder mentors if necessary.
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AVID Binder Unit Plan

This unit plan is a suggested guideline for introducing the AVID binder. Teachers will make their own deci-
sions as to how to make this work for their students at their school sites. The plan that follows is for AVID
students just starting the program.

Day 1
If previously not done, send a letter home explaining the AVID binder requirement and its importance. Especially
for middle level students, consider having them have two dividers per subject, one titled “English” followed by
“English Notes” and so on for each subject. This makes binder checks easier. The first binder check should be on
the same day of the week that you will use for regular binder check days.

Classroom Activities

• Distribute Student Activity 2.1, “Binder Contents Check-off Sheet,” which gives students a list of supplies
needed and the deadline for students to obtain supplies. The deadline should be one day prior to the first binder
check because you will want to walk your students through the set-up of their binders in class.

• If possible have examples of all the supplies requested.

• Discuss the purpose of the binder and its use.

• Discuss how teachers perceive students who have all their materials and always come prepared.

• Discuss what other students may say to them because of having to carry a larger binder and how they may
respond.

• Brainstorm the benefits of having one binder versus several smaller binders.

• Let students know that their first binder check will be Friday or Monday. 

Homework

• Students check-off what they will need to purchase.

• Students will enter deadline in their planners.

Day 2
The forms used for the first week or two are different from what you will use once binder checks become routine.
In the first two weeks, you are just checking for materials and organization using Student Activity 2.2, “AVID
Binder Check—Weeks 1 and 2.” Students typically won’t have Cornell notes yet because they are still in process
of learning how to take notes. After the first two weeks, you will switch to another form. See Student Activity 2.3,
“AVID Binder Check,” for examples to use or adapt.

Classroom Activities

• Survey class to see if some students were able to obtain their supplies and/or if they encountered any difficulty.

• Let students know that if they think it will be a financial burden to let you know and you will help them prob-
lem-solve the situation.

• Distribute Student Activity 2.2, “AVID Binder Check—Weeks 1 and 2.” 

• Ask students to double-check with a classmate when the due date is for everyone to bring their supplies to class.
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Day 3
Classroom Activities

• Survey class on progress.

• Remind students to bring all of their supplies to class the next day.

Day 4
If you think you will be without tutors for some time at the beginning of the year, we recommend that all students
organize their binders in the same order, e.g., AVID, language arts, math, science, social science, other electives.

You may want to have these resources available:

• 3-hole punch;

• file folders that can be cut and used as temporary dividers; and

• heavy duty plastic bags that can be used as pencil/pen holders.

Classroom Activities

• Have students set up and organize their binders step-by-step with you guiding each step.

• For the AVID section, give students sample copies of the forms and the order you want them in.

• Have students sort through any papers they have in their backpacks and put them in the appropriate binder sec-
tion. Teach students that all returned homework, tests, and handouts must be kept in the right content section.
Papers should be organized by date with the most recent on top.

• Remind students that from now on there should not be any loose papers in their backpacks.

Homework

• Students make sure that if they have any school papers at home, they insert them in the appropriate subject
sections.

Day 5
If tutors are doing the binder checks, you will be conducting a lesson for small groups consisting of one tutor and
several students. If not, allow for at least half a period to do a teacher-directed binder check.

Classroom Activities

• Review with students the procedure for the binder check. If tutors are available, tell students how to get their
binders to the tutors.

• If tutors are not available, you may have students exchange binders and guide the class through the binder
check with the binder check form displayed on an overhead.

• Advise students of any changes you will be making to next week’s binder check.

• Have students record the following in their planners as part of their homework: check binder organization,
empty backpack of papers the day before binder checks.

Day 6
Classroom Activities

• After students have had their binders checked once or twice, distribute Student Activity 2.4, “AVID Student
Binder Response Form.”

• This form allows students to set goals regarding how they will improve their binder grade.

• Student Activity 2.5, “Binder Alert!!!,” can be used when tutors are checking the binders and they want to
communicate with the AVID teacher.



Student Activity 2.1

Binder Contents Check-off Sheet
Needed Binder Contents:
_____ Good quality 3-ring binder, 2″, 21/2″ or 3″ rings with pocket inserts

_____ Five to six colored tab subject dividers to separate each academic class, including AVID

_____ Zipper pouch to store supplies (3-hole punched heavy duty zip-lock bags also work)

_____ Two or more pens

_____ Two or more pencils

_____ Filler paper (some notebook paper is now available in Cornell note style)

_____ Assignment calendar for each academic class/or school agenda book

_____ Tutorial logs

_____ Learning logs

Suggested Binder Contents:
_____ One or two trapper pouches (for paper with no holes punched in it)

_____ One or more colored highlighter pens

_____ Notebook dictionary and/or thesaurus

_____ Calculator

_____ Six-inch ruler

_____ Tips on notetaking and test-taking skills, tutorial guidelines, or other AVID strategy sheets

_____ Sample of notetaking in specific subjects

Your Binder Should be Organized in the Following Manner:
_____ Binder front cover

_____ Plastic supply holder

_____ Binder grade sheet

Each Subsequent Section in Your Binder Should Have These Parts in This Order:
_____ Divider

_____ Calendar/assignment log

_____ Notes

_____ Tutorial/learning logs

_____ Handouts

_____ Tests

_____ Blank paper

Unit 2: AVID Binder 11

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________
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Student Activity 2.2

AVID Binder Check—Weeks 1 and 2

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

Points Possible Points Earned Comments
Materials
2″ or 3″ 3-ring binder 5
2 or more pens 5
2 or more pencils 5
1 or more erasers 5
1 zipper pouch 5
1 or more highlighters 5
Organization
Zipper pouch in front 5
Daily planner/calendar 5
Subject dividers for class 5
handouts and homework
Subject dividers for notes 5
(optional) with extra paper
AVID Section
Divider with
binder grade sheet followed
by tutorials request form 15
Divider for AVID notes
with notes and extra paper 15
Extra Credit
Dictionary/Thesaurus 5
Calculator 5
6″ ruler 5
Total 80 (plus 15 

for extra
credit)

This example has been created with the expectation that for every content area class divider there will also be a
divider for notes. This system is helpful particularly for middle school students but also recommended for first-
time freshmen taking AVID. This form also takes into account that typically during the first week or two students
are not taking Cornell notes outside of the AVID elective because they are still learning how to take notes in their
AVID class. This example is intended for use only in the first week or two of school. Once students begin taking
notes regularly in other classes, a different binder check sheet should be used. See the examples included in this
section under Student Activity 2.3, “AVID Binder Checks.”
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Student Activity 2.3 (1 of 4)

Notebook Grade Check

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

Notes
A Use Cornell Format
B Need full Heading/Dates
C Mission Summaries
D Summaries Lacking Depth

Binder
E Organize Loose Papers
F Incomplete Assignment Logs
H No Parent Signature
Planner
I Goals Missing
J Homework Assignments Missing

COMMENT CODES

DATE CATEGORY POINTS TUTOR’S INITIALS
Neatness of assigments/notes (10) Comments:
Overall organization (10)
Assignment Logs filled out & up to date (10)
AVID Planner complete & up to date (20)
Cornell notes in all classes (30)
Weekly goals (10)
Name, date & period on all papers (10)

Total 100 points possible

Parent’s Signature:____________________________________________________________________________________
Goal for next notebook check:

DATE CATEGORY POINTS TUTOR’S INITIALS
Neatness of assigments/notes (10) Comments:
Overall organization (10)
Assignment Logs filled out & up to date (10)
AVID Planner complete & up to date (20)
Cornell notes in all classes (30)
Weekly goals (10)
Name, date & period on all papers (10)

Total 100 points possible

Parent’s Signature:____________________________________________________________________________________
Goal for next notebook check:
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Student Activity 2.3 (2 of 4)

AVID Binder Grade Sheet

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

Week of: __________________________________________________________________________________________
Planner: ____________________________________________ Writing: __________________________________
Tutorial ____________________________________________ Organization: ______________________________
Worksheet: __________________________________________ Other: ____________________________________
Reading log: ________________________________________ Total: ____________________________________
Daily Notes: ________________________________________ By: ______________________________________
Comments: ________________________________________________________________________________________

Week of: __________________________________________________________________________________________
Planner: ____________________________________________ Writing: __________________________________
Tutorial ____________________________________________ Organization: ______________________________
Worksheet: __________________________________________ Other: ____________________________________
Reading log: ________________________________________ Total: ____________________________________
Daily Notes: ________________________________________ By: ______________________________________
Comments: ________________________________________________________________________________________

Week of: __________________________________________________________________________________________
Planner: ____________________________________________ Writing: __________________________________
Tutorial ____________________________________________ Organization: ______________________________
Worksheet: __________________________________________ Other: ____________________________________
Reading log: ________________________________________ Total: ____________________________________
Daily Notes: ________________________________________ By: ______________________________________
Comments: ________________________________________________________________________________________

Week of: __________________________________________________________________________________________
Planner: ____________________________________________ Writing: __________________________________
Tutorial ____________________________________________ Organization: ______________________________
Worksheet: __________________________________________ Other: ____________________________________
Reading log: ________________________________________ Total: ____________________________________
Daily Notes: ________________________________________ By: ______________________________________
Comments: ________________________________________________________________________________________

Week of: __________________________________________________________________________________________
Planner: ____________________________________________ Writing: __________________________________
Tutorial ____________________________________________ Organization: ______________________________
Worksheet: __________________________________________ Other: ____________________________________
Reading log: ________________________________________ Total: ____________________________________
Daily Notes: ________________________________________ By: ______________________________________
Comments: ________________________________________________________________________________________
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Student Activity 2.3 (3 of 4)

AVID Binder Grade Sheet

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________

Category Points Possible Points Earned Comments

Notes 60

Calendars 50

Organization 25

Neatness 15

Bonus 10

Total 150 (+10)

Tutor’s Signature Date

Category Points Possible Points Earned Comments

Notes 60

Calendars 50

Organization 25

Neatness 15

Bonus 10

Total 150 (+10)

Tutor’s Signature Date
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Student Activity 2.3 (4 of 4)

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 2.4

AVID Student Binder Response Form
This form is to be completed each week after the binder has been graded in preparation for the following week.

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________

Week of:

This week I have focused on the following improvements:

Additionally, please notice:

Student’s Signature:

Week of:

This week I have focused on the following improvements:

Additionally, please notice:

Student’s Signature:

Week of:

This week I have focused on the following improvements:

Additionally, please notice:

Student’s Signature:
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Student Activity 2.5

Binder Alert!!!

Date ______________________________

Dear AVID Teacher:

Today ______________________________________________________ received a score of ___________ on
his/her binder. The main reason(s) for this included:

nn No notes

nn Few notes

nn No labeled dividers

nn Poor organization

nn No calendar/agenda

nn Calendar/agenda not complete

nn Missing papers/forms

nn Appearance/neatness

nn Lack of supplies

Additional Comments:

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

Tutor/Binder Evaluator________________________________________________________________________

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 2.6

Assignment Log

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________

Assign.
Number

Date
Assigned

Date
Due

Turned
In

Points
Possible

My
Score

Description of
Assignment
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“The first and most critical goal is to raise expectations
for all students and provide support for students to
reach them. High schools should be encouraged and
assisted to expand successful programs like Advanced
Placement, AVID.… In addition, we should require
every high school student to complete 'A–G' require-
ments—the standard, minimum course load required
for admission to our four-year universities.”

—State Superintendent of Public Instruction
Jack O’Connell

State of California Education Address
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Introduction

One of the cornerstones of AVID in terms of strategies for success is Cornell notes. Cornell notes indeed
originated at Cornell University. This notetaking system was adopted by AVID because it was originally
created to help students be successful in college. The Cornell notetaking system is based on research

done in the area of memory and learning theory. It is a very valuable system because it takes students through the
cycle of learning. It is much more than just a way to record information. Teaching Cornell notes will take time, but
what we have learned in AVID is that by the time students leave high school and get into college, it is one of the
most valued skills they take with them. In AVID, notetaking is considered a skill and therefore will improve with
time and practice. In addition, the Cornell notetaking system incorporates what students do with their notes once
they have taken them. By using Cornell notes consistently, students learn to see writing as a tool for learning.

This section includes a plan to introduce the teaching of Cornell notes to a new AVID class as well as some
suggestions for continuing to develop those skills. If you are teaching a class of experienced AVID students, a
quick review is recommended. This plan is not intended to be an exhaustive list, but a general guide. 

As Cornell notes are being introduced it is a good idea to share with the rest of the faculty what AVID students
will be held accountable for. Some teachers have their own way of having students take notes, and there may be
misunderstandings between what AVID students are required to do for AVID and what content teachers are asking
students to do in class. Communication will be essential. AVID teachers must decide what is the best way to share
with their faculty. AVID students need to understand that whatever their content area teachers may require can be
written in the right-hand column for notes. The student will do the additional follow-up necessary with the Cornell
note process independently, as instructed by the AVID teacher. For example, if a teacher wants students to use an
outline, a graphic organizer, or a mind map, all that can be written on the right-hand side. The AVID teacher is the
one who teaches the AVID student what to do with the other parts of the
Cornell notes, including the left-hand column for questions and the bottom
section for a summary. If teachers have an understanding that AVID is not try-
ing to change what they do, but rather, to enhance the learning process, less
resistance will be encountered. 

In the section on “Learning Logs,” you will learn what to have AVID stu-
dents do when taking notes is truly not appropriate. For example, if students
are conducting a lab in science or engaged in an activity that requires physical
participation, taking notes will not work. For those occasions in class, AVID
students learn to use learning logs. 

The AVID Site Team and grade-level AVID teachers need to discuss how
they will differentiate between the grade levels in terms of expectations for
the quantity of notes to be taken each week.

UNIT THREE:
CORNELL NOTES

Cornell Notes
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Cornell Notes Unit Plan

Although the initial introduction of Cornell notes can be done in a couple of days, it will take much longer
for AVID students to be able to use this skill effectively. There are many “micro” skills involved in taking
good notes, and these skills need to be continuously addressed. The practice of taking notes will need to

be reinforced throughout the year. Some time will be spent problem-solving situations that the students encounter
regarding the use of this system in their content classes. Although the following unit is broken down into days, that
does not mean that they are consecutive days. It is very possible that the whole first quarter will involve several
mini-lessons on Cornell notes. 

Day 1
Classroom Activities

• Ask students if anyone has formally taught them how to take notes.

• Ask students if anyone has taught them what to do with their notes once they have taken them.

• Brainstorm with students why taking notes might be a good skill to learn.

• In pairs or group have students list some effective ways to use notes.

• Explain to students that there are several skills needed to become an effective note taker, for example:

1. Know what to write down.

2. Be able to listen to what the teacher says and write it down at the same time.

3. Learn how to use abbreviations.

4. Use symbols and/or indentations on the note page to organize notes while writing.

5. Know what to do with notes after taking them. (See Student Activity 3.1, “Taking Notes—Some Tips.”)

Homework

• Observe and record where each of their teachers stands in the classroom when giving information or lecturing. 

• Record in their planner by period.

Day 2
Classroom Activities

• Use Student Activity 3.2, “Cornell Notes Format,” to teach students how to set up their paper for Cornell notes
and identify the five parts of the format (heading, topic, notes, questions, summary).

• Using the information in Student Activity 3.3, “The Cornell Notetaking System,” give a 7–10 minute lecture.

• Have students take notes on the right hand side of their paper.

• Have students pair-share their notes with a partner and encourage them to add to their notes if they missed any
information. Train students to use a different color of ink when they add to their notes so that they can see what
they missed.

• Survey the class to see if anyone used abbreviations and share those with the whole class. The AVID teacher
can distribute a list of commonly used abbreviations to students, but students can also begin to create their own
list of abbreviations. Asking how students use abbreviations in “instant messaging” may help them to under-
stand this concept.
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• Have students highlight the main idea(s) and key words.

• Teach students how to use the questioning column. Students generate questions that can be answered with their
notes on the right, and may be possible test or quiz questions. 

• Students write one to three questions.

• Have some students share their questions with the whole class. (There should be duplication and/or overlap).
As students become familiar with Bloom’s or Costa’s higher levels of questioning, you may require that they
include the higher-level questions in their notes. Initially students will most likely write level one or two ques-
tions (see section on “Inquiry” for more information).

• Teacher shares his/her summary to model for students. Teacher describes how the summary provides a “big
picture” and ties the main ideas together to reflect learning.

• Students work in pairs or individually to write their summaries.

• Students share their summaries with the whole class. As they do this take time to point out which parts are the
most effective. Teaching students effective summarizing will take time, but ultimately this skill will improve
their writing overall.

Homework

• Based on what they learned in class students re-write their summary.

Day 3
Classroom Activities

• Teacher picks a short “high interest” lecture (use Internet resources or college articles to lecture on topics like
the making of ice cream, the history of skate boarding, how to get free money for college, the different college
systems, etc.).

• Teacher has a student volunteer review the proper format and set up of the paper before beginning the lecture.
This time the teacher may write the main ideas on the board and then have students fill in the details.

• Students should again share their notes with a partner. Students add to their notes in a different color ink.

• Students highlight main ideas and/or key words.

• Ask students to share any use of abbreviations.

• Have students work individually to generate two or three questions for the left-hand side.

• Students share their questions. Survey the class for common questions.

• Model the summary for students.

Homework

• Students write their own summaries at home.

Day 4
Classroom Activities

• Have students share their summaries from their homework and highlight effective examples. Continue to rein-
force the difference between re-telling of the information versus connecting the main ideas to show new learning.

• Introduce Student Activity 3.4, “Textbook Notes.” Have students focus on the section about taking notes while
reading.
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• Repeat the notetaking practice, but this time have students read a short article or a section of a text and take
notes.

• The main point of this lesson is to work on paraphrasing skills. The teacher may read a paragraph out loud and
as a group come up with the main idea(s) in an edited, paraphrased form to write in the notes section. 

• Have students generate questions for the left-hand column.

• Have students share questions. If students have learned about the different levels of questioning, Bloom’s or
Costa’s, have them generate one or two higher level questions.

• Teacher models summary (optional).

Homework

• Students write summary for homework.

Day 5
Classroom Activities

• Teacher models taking notes from watching part of an educational video. The video may have to be paused to
effectively edit and paraphrase notes.

• Students also take notes.

• Students share notes and add to their notes.

Homework

• Students write questions and summary at home.

• Students practice taking notes from watching 30 minutes of the Discovery channel, local or national news, or
any other educational program.

Day 6
Classroom Activities

• Have students share some of their summaries from their notes in class the day before and from the TV program
they took notes on.

Day 7 
Classroom Activities

• Introduce Student Handout 3.5, “Cornell Notes Rubric,” and review each of the descriptors.

• Distribute rubric to students.

• Have students grade a partner’s notes.

• Survey class to see how students scored. Discuss how taking notes is a skill and the expectation is that students
will improve with time.

• Lecture one more time from a high-interest article and have students take Cornell notes. Tell students that you
will be collecting these notes and grading them.

Homework

• Have students highlight main ideas, generate questions, and write a summary.



Day 8
Classroom Activities

• Collect their notes and grade them using the rubric previously introduced.

Day 9–12
Classroom Activities

• If possible, have different content area teachers come in and present a 10–15 minute lecture in their core con-
tent area. Use this opportunity to talk about the way to best take notes in different classes.

Homework

• Students highlight, develop questions, and write summaries.

Day 13 
Classroom Activities

• Assign students to start taking daily notes in two content area classes. Ultimately students will be taking notes
in all of their content area classes.

Homework

• Students take notes and complete the questions and summaries at home each day.

Follow-up
Classroom Activities

• Review and problem-solve difficult notetaking situations. 

• Discuss the use of Learning Log when notes do not seem appropriate.

• Hold students accountable for all of the steps they need to do on their own outside of class to get the most use
of their notes. Use Student Activity 3.6, “STAR Notetaking Strategy,” and Student Activity 3.7, “Tips for
Studying with Notes.”

• Allow students to add to their notes during tutorials if time permits.

• Insist that students bring notes to tutorials that relate to the questions they are asking.

• Have students take Cornell notes when you have guest speakers. (You may choose to collect those and grade
them.)

• Distribute Student Activity 3.8, “Discussion Notes: Some Tips.”

• Have students practice taking notes during discussions in AVID. 

• Share different content examples (included at the end of this section). 

• Share Student Activity 3.9, “Taking Notes on Literature and Poetry.”

Unit 3: Cornell Notes 25
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Student Activity 3.1

Taking Notes: Some Tips

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

Use the speaker’s
style to identify
important points

Keep up with the
speaker

Example:

Example:

Be alert to the
speaker’s stance

Review notes shortly
after a lecture

Become familiar with the speaker’s style.

Listen for important points that might be emphasized when the speaker:
• pauses or slows down
• repeats a point
• modulates the volume of her/his voice
• uses introductory phrases (e.g., “The four main points are” or “Note the relationship”)
• writes on the board
• gestures or uses visual aids

Write only the important ideas such as names, places, dates, events, examples, terms, defini-
tions, causes, effects, evaluations, cross references: make it brief, but clear.

Speaker says: “Hippocrates, a Greek who is considered to be the Father of Medicine, was born
on the island of Cos in 460 B.C.”
Notes say: “Hippocrates (Gr.) Father of Med. B. Cos 460 B.C.

Use abbreviations for familiar words.

Speaker says: “George Washington was not, in a sense, America’s first president.”
Notes say: “G. Wash. Not Am’s 1st Pres.?”

Some lecturers attempt to persuade, as well as inform, listeners; when applicable, note
ideas/references/opinions that provide insight into the speaker’s point of view.

Develop study questions and identify main ideas.

Fill in details for clarity.

Look up and add the definitions of new words/terminology.

Identify information that is unclear and/or questions that need to be answered; write and mark
questions in the text of notes or at the end where they will be easily found; get answers to the
questions from other students and/or the speaker.

Add symbols to highlight important ideas and key words.

Delete irrelevant information.

Review the overall organization of the material; add symbols to make the organization clear or
rewrite for clarity, as needed.

Write a summary of the significant ideas.
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Student Activity 3.2 (1 of 2)

Cornell Notes Format

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

Topic: ____________________ Name: ____________________________________________________________
Class: ____________________________________________________________
Period: ____________________________________________________________
Date: ____________________________________________________________

Notes:Questions/Main Ideas

Summary:
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Student Activity 3.2 (1 of 2)

Cornell Notes Format

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

Topic: ____________________ Name: ____________________________________________________________
Class: ____________________________________________________________
Period: ____________________________________________________________
Date: ____________________________________________________________

Notes:Questions/Main Ideas

Summary:

Part 1
Part 2

Part 3

Part 4

Part 5
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Student Activity 3.3 (1 of 2)

The Cornell Notetaking System
What are the advantages?

Three Advantages:

1. It is a method for mastering information, not just recording facts. 

2. It is efficient.

3. Each step prepares the way for the next part of the learning process. 

What materials are needed?

Materials:

1. Loose-leaf paper to be kept in binder.

2. 21/2 inch column drawn at left-hand edge of each paper to be used for questions.

3. 3–4 lines left at the bottom of page for summary section.

How should notes be recorded?

During class, record notes on the right-hand side of the paper:

1. Record notes in paragraphs, skipping lines to separate information logically.

2. Don’t force an outlining system, but do use any obvious numbering.

3. Strive to get main ideas down. Facts, details, and examples are important, but they’re meaningful only
with concepts.

4. Use abbreviations for extra writing and listening time.

5. Use graphic organizers or pictures when they are helpful.

How should notes be refined? 

After class, refine notes:

1. Write questions in the left column about the information on the right.

2. Check or correct incomplete items:

• Loose dates, terms, names.

• Notes that are too brief for recall months later.

3. Read the notes and underline key words and phrases.

4. Read underlined words and write in recall cues in the left-hand column (key works and very brief
phrases that will trigger ideas/facts on the right). These are in addition to the questions. 

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 3.3 (2 of 2)

The Cornell Notetaking System
5. Write a reflective paragraph about the notes at the bottom of the page.

6. If possible, compare notes with a study buddy. 

What are the ways to recite notes?

Recite notes three ways:

1. Cover up right side of page. Read the questions. Recite information as fully as possible. Uncover the
sheet and verify information frequently (single, most powerful learning tool!)

2. Reflect on the organization of all the lectures. Overlap notes and read recall cues from the left side.
Study the progression of the information. This will stimulate categories, relationships, inferences, per-
sonal opinions/experiences. Record all of these insights! REFLECTION = KEY TO MEMORY!!

3. Review by reciting, reflecting, and reading insights. 

What are the six steps of this system? 

This system in brief:

1. Record lectures in the main column. 

2. Within 8 hours, read over notes to fill in gaps and to make notes more legible. 

3. Identify main ideas and write questions in left-hand column based on main ideas. 

4. Recite by covering main column and expanding on recall cues. Then verify.

5. Write a summary at the bottom of page. 

6. Review your notes regularly. Short, fast, frequent reviews will produce bet-
ter understanding and recall. 

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 3.4

Be An Active Reader
Think About the Reading
• Consider how the parts relate to the whole; how the text relates to previous ideas

• Create questions about new words/terms, why emphasized points are important

• Examine what you have learned from visuals 

• Consider how the parts relate to the whole; how the text relates to previous ideas

• Create questions about new words/terms, why emphasized points are important

• Examine what you have learned from visuals

Be Aware of Textbook Organization
• Look for the pattern in elements like chapter/subsection headings, summary points, graphics 

• Know where to find the index and glossary

Use the Text Style to Identify Important Points
• Become familiar with the font, symbols, borders, graphics, colors, and layout that highlight main ideas or

terms

• Be alert to the writer’s goal: highlight ideas/references/opinions that seem significant to writer’s point of view 

Take Notes While Reading
• Include headings, key terms, & graphics

• Take down only the important ideas: 

— Brief, but clear 

• Summarize in your own words

• Use symbols to highlight for review 

• Use textbook review questions to develop study questions

Review Textbook Notes
• Identify main ideas 

• Fill in details for better understanding

• Identify unclear information and/or questions 

— Collaborate for answers

• Delete unnecessary information

• Review note organization; add symbols or rewrite

• Write a summary

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 3.6

STAR Notetaking Strategy
S = Set Up Paper

1. Put name, period, class, and date in upper right-hand corner

2. Give your notes a title

3. Draw a vertical line down the paper to divide it into sections of about one-third and two-thirds

T = Take Notes

1. PARAPHRASE the text or lecturer in the right-hand column

2. Listen to decide which parts of the information are most important. Notice if the lecturer seems to stray from
the topic.

3. Use whatever it takes to cue your own memory system. For example, use capital printing, underlining, arrows,
or even pictures.

4. Don’t get hung up on spelling. If you know what you mean, that is what counts. If you use this information
later for another assignment or an essay, check for proper spelling then.

5. Use abbreviations that work for you. Develop your own shorthand.

A = After Class

1. Within five minutes of class, or as soon as humanly possible, edit your notes. Reread them looking for places
to make additions, deletions, or clarifications.

2. Work with a partner to review your notes whenever possible.

3. Use a highlighter or underlining to emphasize important points.

4. Note any points that need to be clarified with the lecturer in the next session.

5. Finally, fill in the left-hand column with questions, icons, symbols, pictures, and memory keys.

R = Review Notes

1. Review notes regularly, after class, at least once a week.

2. Cover the right-hand column with blank paper. Read aloud or rewrite the right-hand column by using the cues
in the left-hand column.

3. Paraphrase the answers.

4. Reflect by summarizing the notes, relating the subject to yourself, or relating the subject to personal experiences.

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________

Student Activity 3.7

Tips for Studying with Notes

Make Use of the Format

• Spread out or hold notes so that right side of page is covered; review ideas
and answer study questions from the left-hand column; use right-hand sec-
tion as an answer key.

• Engage in an oral quiz with others using study questions from the left-hand
column. 

• Cover the right-hand column with blank paper; write out answers to the
left-hand study questions and explanations of main ideas. 

Write

• Write summaries of the most important material in the summary/reflection
section.

• Write a quiz for others using the notes; exchange and correct.

• Write anticipated test questions beyond those already in the left-hand col-
umn and write answers to the questions. 

Review

• Look over notes frequently to keep information and questions still unan-
swered fresh in mind.

• Recite information from notes. 

Study With a Group

• Exchange notes with others to flesh out information and understanding. 

• Use notes in study groups to provide a common ground of material for ref-
erence and review. Rewrite notes if necessary. 
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Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________

Student Activity 3.8

Discussion Notes: Some Tips

• Use the topics and questions introduced by discussion leaders

to organize your notes. 

• Use symbols to indicate questions/ideas that seem to carry

weight or importance and consider the discussion leader’s

purpose in emphasizing them. 

• Include your own responses in notes; consider and react to the

various responses during review of notes. 

• Develop questions to include in the discussion or review later

with other students, tutors and/or teachers. 

• Add references to lecture/textbook and other material as they

come to mind. 
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Student Activity 3.9  (1 of 3)

Taking Notes on Literature and Poetry

The following elements, when incorporated into your notes on literature, can greatly enhance your apprecia-
tion of the meaning of a work, the devices authors use to achieve meaning and the world which may have
shaped the author’s work. This kind of information, integrated with your own ideas about a work and cross

referenced with lecture, discussion, and research notes can serve as an excellent foundation for study of the work.
When you read a short story, novel or essay, consider including the following items in your notes as applicable.
Include page number references for later review as needed. 

title of work Speculate about the meaning of the title: why might the writer have chosen that particular
title? Look for references to the title elsewhere in the work.

publication date What world events are associated with the time of publication? Is there a correlation
between the time of publication and the work itself?

author information Note what you know about the author including biographical information, familiar themes
in her/his work, specific intent for the work you are reading.

setting Speculate about the significance of the time and/or place in which the work is set.

characters List or summarize such things as the qualities, mannerisms, personalities and appearances
that define each significant character; speculate on motivations of characters; note whether
characterization appears to be direct or indirect (include passages as examples); keep track
of changes in characters; speculate on the author’s intent for characterizing as s/he does.

point of view Note who is telling the story; speculate about the reason for and/or effect of that.

plot Note events that seem significant; identify rising action, climax, resolution.

conflict(s) Identify the conflict(s) that are central to the work. 

theme Work toward developing general ideas about the author’s intended meaning and/or specific
statements of the author’s central ideas.

symbols Keep track of symbols that seem to represent larger ideas. 

images Note images that appear significant or carefully crafted, or that stand out to you. 

repetitions Keep track of such things as repeated words, images, ideas, names that may be important
to the meaning of the work. 

allusions Be alert for references to other literary works, cultural ideas, biblical or mythological figures.

diction Note specific words which seem significant or that are unfamiliar and need to be defined. 

quotes/passages Include portions of the text which seem important, interesting and/or confusing.

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 3.9  (2 of 3)
Taking notes on poetry can provide intimate contact with this often difficult-to-master form of expression. The

following elements, when incorporated into your notes about a poem, can greatly enhance your appreciation of the
meaning of a work, the devices the poet uses to achieve meaning and the word which may have shaped the poet’s
work. Cross references to lecture, discussion and research notes may amplify your understanding of a piece.
Include line numbers as references for future use. 

diction Note words that seem significant, are repeated or need to be defined: since poetry is
marked by conciseness, the meaning of even a single word can unlock whole dimensions
of meaning; note multiple definitions of words that might intensify meaning. 

speaker Identify the speaker of the poem and note everything you know about her/him from the
poem. 

paraphrase Rewrite specific lines of the poem in your own words to clarify what is happening in the
poem. 

dramatic situation Summarize what is happening in the poem. 

images Note the images that are prominent in the poem; speculate about their significance. 

figures of speech Keep track of such devices as similes, metaphors, and personification; speculate about how
each of these amplified meaning. 

repetitions Note repeated words, images, ideas.

allusions Be alert for references to other literary works, cultural ideas, biblical, or mythological figures. 

tone Identify the mood of the poem and/or the attitude of the author toward her/his subject.
Tone shifts frequently in poetry: note the shifts and list the words and images that signal
them. 

theme Identify the broad central ideas of the poem and/or develop formal statements of theme to
capture the poem’s meaning. 

title of work Speculate about the meaning of the title: why might the writer have chosen that particular
title? Look for references to the title elsewhere in the work.

publication date What world events are associated with the time of publication? Is there a correlation
between the time of publication and the work itself? 

author information Note what you know about the author, including biographical information, familiar themes
in her/his work, specific intent for the work you are reading. 

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________

Student Activity 3.9  (3 of 3)

Sample Notes on Poetry

Beauty crowds me till I die
Beauty have mercy on me
But if I expire today
Let it be in sight of thee -

—Emily Dickinson

What is meant by “beauty?” Beauty might be prettiness, or nature.

“Beauty crowds me...” Poet feels trapped, hemmed in by beauty; does she
mean in an uncomfortable way (“crowds”) or in an
awe-inspiring way (“in sight of thee”)?

ideas repeated Repetition of “beauty,” lines 1 and 2.

Repetition of the idea of the writer dying, lines 1
and 3. 

expire? Die? Run out of something? Run out of beauty? 
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Cornell Notes: English Class
Reading a Novel

JQ Student

English 12

January 3, 200X

Chapter 1 Cry, the Beloved Country

Where does the story take place?

How is the land contrasted in the first
chapter?

Prediction: Why did the book start
with this contrast?

Significant passage (page 34): “They
are valleys of old men and old
women, of mothers and children. The
men are away, the young men and the
girls are away. The soil cannot keep
them any more.”

South Africa

— Rich, matted grass and hills 
— Wet
— Streams 
— Well-tended
— Not too many cattle feeding 
— Not too many fires
— Stand barefoot—safe
— “Ground is holy.” 
— Keep it; guard it—guards & protects men.

vs.
— Rich green hills break down in the valleys 
— Red and bare 
— Dry 
— Too many cattle feeding
— Too many fires have burned 
— Coarse and sharp. Wear shoes—not safe for bare feet 
— Not kept or guarded—no longer keeps men.

This book is going to contrast the lives of different people and different places.
It will be about destruction.

This passage is important because it suggests something about the relationship
between the land and the people. It shows how people have abandoned the
land or have been driven from the land—how it can’t sustain them anymore.

Summary
This first chapter is short and has a lot of description. It makes me want to draw a picture of it and to create a map to

show the geography. No specific characters are introduced in this chapter—very weird! 

Student Sample
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“AVID sends 77 percent of its graduating seniors on to
four-year colleges, roughly three times the statewide
rate. As hard as it may be to believe, this state-funded
program only survived this year’s budget gauntlet by a
fingernail. This latest evidence suggests it ought not to
be fighting for survival, but for expansion.”

—Sacramento Bee Editorial, Oct. 16, 2003
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Introduction

The learning log is a technique to help students focus on what they are learning in their classes by writing
their thoughts, reactions, and responses to class lectures, videos, or discussions. A learning log is a written
reflection of the student’s perceptions of what is being learned and how they are learning. It also provides a

record of students’ growth over time. Writing a learning log is an excellent way to help use writing as a process of
discovery and to clarify ideas. The use of the learning log in AVID is part of the philosophy of using writing as a
tool of learning. This is the origin of the common AVID saying, “How do I know what I think until I see what I
write?”

As part of the binder check, students may occasionally substitute a learning log for Cornell notes, particularly if
they were engaged in an activity that was not conducive to notetaking. 

The goals of the learning log include the following:

• to increase students’ awareness of their own learning processes.

• to identify gaps in students’ learning.

• to explore relationships between prior knowledge and present learning.

• to promote student writing.

• to provide a way for students to reflect on their own learning.

A learning log entry is different from a journal entry in that it is related to the subject being studied. In journals,
students are usually asked to write about what is happening in their lives. They might write an account of how they
missed the bus or hit a homerun in a baseball game. In a learning log, students are asked either to take what they
have been learning in class and reflect on it or relate something out of class to what they have been learning in
class. When they make personal connections with the subject matter, meaningful learning will occur.

The format and procedures for learning logs remain the same in each grade level. This section includes several
example forms that may be used to assist students in writing their learning logs. Use the form that best fits your
students’ experience and abilities. They may need more structure when they first begin their learning logs. As stu-
dents become accustomed to writing reflectively in learning logs, decrease the structure you give them and
increase the independence of their thinking.

Be sure to model when you begin learning logs and dedicate class time in AVID to share learning logs. Post
excellent examples of learning logs in the classroom as models for students.

UNIT FOUR:
LEARNING LOGS
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Student Activity 4.1 (1 of 2)

Learning Log Questions

This activity includes general learning log questions as well as questions by subject area. Work with your
students to add to the lists below. It may be helpful to keep these learning log questions posted in the AVID
classroom and/or for students to keep a copy of this activity in their binders.

Basic Learning Log Questions
Review your notes from class and complete the following questions:

• What did you do in class today?

• What did you learn?

• What did you find interesting?

• What questions do you have about what you learned?

Writing About Mathematics
Write a letter to another student in the tutorial group explaining, in detail, how to do a math problem that you

are studying. Writing about math will force you to slow down and think carefully about the process that you go
through in learning a math concept or solving a math problem. You must use very precise language in your expla-
nation or the person who receives your letter might not understand what you are explaining.

Writing About Social Studies
“You are there” scenes:

Place yourself in an historical period or event that you are studying and write about it from the point of view of
someone who is there. In your response, focus on the questions of “What,” “Who,” “Why,” “How,” and “What if.”
Share and discuss your responses with other members of class or in your tutorial group.

Dialogues:

Write a dialogue between yourself and a person in history, or between two characters in a story or novel that
you are studying. Again, focus on the questions of “What,” “Who,” “Why,” “How,” and “What if” in your
responses.

Focused Writing
Write nonstop for five to ten minutes on a specific topic that you are studying (for example, a scientific

process, a play, or an historical event). The purpose of focused writing is for you to find out what you know about
the topic, to explore new ideas, and to find out what you still need to learn about the topic.

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________
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“Showing” Vocabulary
Memorized vocabulary lists are too soon forgotten. New words that you use on your own are not. This learning

log entry is an excellent way to help build your vocabulary.

• As you read, copy down an unfamiliar (but not too obscure) word. Copy down the sentence in which you
found the word, too.

• Look up the word in the dictionary. After reading the dictionary definition of your word, if you are still
unsure of the word’s meaning or how to use it, ask a teacher, a tutor, or a friend to help you. Write down
the definition.

• Write a paragraph that shows the meaning of the word without telling the definition.

Writing About the News
Part of what makes one literate is being aware of what is happening in the world. Choose an event that is

unfolding in the media to explore in your learning log. The event might have to do with local or national politics, a
sensational trial, sports, the environment, or a school-related issue.

• Describe the event in detail. Answer the basic questions of who, what, where, when, and why in your
description.

• What are your personal feelings about this event?

• Why does this event interest you?

• What do you predict the outcome of this event will be? Why?

Follow your event’s progress in the news for a few weeks. Keep a running log of how your event unfolds in
the news over time. Note any significant changes in the story. If you decide to change your prediction, tell your
new prediction and explain why you changed your mind.

Analyzing a New Idea
Write about a new idea you learned in class today. Answer the following questions:

• What were the main ideas?

• What did you understand best?

• What questions do you still have about this information?

• How will you find more information (research in the library, ask another student, check the textbook, talk
to the teacher, etc.)?

• How does this idea relate to what you have already learned in class?

Creative Solutions
Be creative. Take a “real-world” problem that relates to what is being studied in class (for example, air pollu-

tion, global warming, trash) and come up with creative solutions for this problem. Allow your solutions to be out-
landish and unrealistic. Real solutions have often arisen from activities such as this one.

Student Activity 4.1 (2 of 2)
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Student Activity 4.2

Learning Log
Directions: Please fill out this learning log based on what you learned in class today.

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________

WHAT I DID HOW I WORKED AND HOW I
LEARNED

WHAT I LEARNED



Student Activity 4.3

Weekly Learning Log 

Week of _________________________________ to _______________________________

English/Language Arts:

Mathematics:

Social Studies:

Science:

AVID:
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Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 4.4

Weekly Learning Log 

Week of _________________________________ to _______________________________

English/Language Arts: My favorite activity:

Mathematics: An area of improvement:

Social Studies: My greatest accomplishment:

Science: Something I need help on:

AVID: Something I want to share:

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________
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Student Activity 4.5

Learning Log 

QUESTIONS NOTES

What did you learn today?

What did you find interesting
in what you learned?

What questions do you still have
about what you learned?

Name: ___________________________________________ Grade: __________________

Date: ____________________________________________ Period: __________________
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Student Activity 4.6

Learning Log 

QUESTIONS NOTES

What were the main 
ideas in today’s lesson?

What did you understand best?

How do these ideas relate to what
You have already learned?

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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Student Activity 4.7

Learning Log

Apply the concepts you learned in class today to your life. How do they affect your everyday living? How
would your life be different if the concepts you learned about today suddenly changed or ceased to exist?
(Some examples might be gravity, democracy, a written language, multiplication, or the calculator.)

Name: ___________________________________________ Quarter: ________________

Begin Date: _______________________________________ Period: __________________
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“Today (AVID) is widely regarded as one of the most
effective educational reforms ever created by a class-
room teacher. The results have been extraordinary.”

—Andrew Goldstein, Time Magazine


